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INTRODUCTION

[Military families] reach a point where most of us know the things
to look for and ask for. And we put on our armor and are ready to
fight the battle...you'd hope to not have to settle for good enough.

Parent

Military-connected (MC) families are tough and agile. Moving three times more often, on average, than their civilian
counterparts, parents and students quickly learn to become fierce advocates for themselves, lobbying schoolsto
provide thebasic educational servicesand social-emotional supportsto which all American children are entitled. But
thisadvocacy becomes exhausting and draws time away from the other pressing demands of relocation and family
life. What reliefmight parents feel if they did not have to constantly put on their ar mor to fight these battles? And

what more could students accomplish ifthey did not have to settle for good enough?

One promising new initiative — the Purple Star School designation program (Purple Star program) — seeks to reduce
thisburden on families. By articulating the most critical transition supports for military -connected families and
publicly designating schools that meet those requirements, the program signals to military-connected families which

schoolsare the most committed and best equipped to meet their needs.

To better understand the landscape around and impact of the Purple Star program, the Military Child Education
Coalition (MCEC), theinitiative’s national advocate, engaged the Center for Public Research and Leadership at
Columbia University (CPRL) to conduct a study ofthe program across four states. In this report, we summarize the
findings of that investigation, assessing the strengths of current initiatives, identifying potential areas of growth, and

offering recommendationsto guide theimprovement of both extant and emergent initiatives.

In brief, we found that:

e The PurpleStar program hasalready gained traction and motivated hundreds of schoolsand scores of districts to
improve services for military-connected (MC) students and families. Thisis especially notable given that the
program hasbeen in place for less than three years in most states, with a third of that time overlapping the
COVID-19 health crisis.

e The PurpleStar program’strue value derives from its p otential to:

o Centralizeand make knowledge accessible,
o Develop stakeholder networks, and

o Supportschoolsin cultivating and communicating cultural competency in supporting military-
connected families.

e Most Purple Star schoolsand districtsalready had programming for military-families in place before seeking
designation. Still, staff and faculty report that they have benefitted from the Purple Star application processand
the encouragement to refineand expand programming related to the program designation requirements.
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e Ofthe coredesignation requirements, selecting a point-of-contact, training more staffand faculty, and
establishing new student transition programs are commonly cited as the highest -impact activities. Designing an

accessible and relevant dedicated webpageis still a need for many schools.

e Schoolsanddistricts appreciate and benefit from the recognition and publicity the designation offers, but brand

recognition for the program among families is still fairly low.

e A number of simplesteps — outlined throughout this report — can help states, districts, and schools continue to

refine Purple Star programs and offerings as well as build recognition for the program.

BACKGROUND

Military members make up oneof the largest workforcesin the United States, with approximately 1.3 million active
duty service membersand 818,000 individuals serving in the National Guard and Reserves (Mancini, O'Neal, Lucier -
Greer, 2020). Roughly 40% percent of these service membersare parents or guardians to two or more minor children
(Mancini et al., 2020). The frequent relocations (i.e., Permanent Changes of Station or PCS) required of military
personnel mean that, on average, military-connected children move between six and nine times between
kindergarten and high school graduation (Department of Defense Education Activity, 2018). As they transition
between schools, these students must adapt to varying cultures, school populations, curricula, standards, course
offerings, schedules, and graduation requirements (Esqueda, Astor, Tunac De Pedro, 2012). As a result, military -

connected students often face unique academic and social-emotional challenges.

Academic Challenges

e Academic Gaps: Variationsin state curricula and standards mean that highly mobile students often experience
gaps and overlapsin academic content as they transfer between states. This resultsin a knowledge gap relative to
their peers and may cause feelings of confusion and inadequacy that interfer e with the academic and skill
development ofthe students. On the other hand, when content isrepeated, students may the lose opportunity to
advance or may simply becomebored and detached. These content misalignments can also cause mobile students
to miss prerequisite classes for desired tracksin advanced or specialized coursework. Finally, repeated transfers
often compound theselearning gaps, affecting students’achievement and habits in the classroom (Center for
Public Research and Leadership, 2017).

e Credit transfers: As part ofthe transition, students transfer academic credits between institutions. However,
when credits are not properly interpreted by the new school or communicated by the old school, or simplydo
not align with the requirements ofthe new school, the student can face a deeply troublesome mismatch. Students
may find themselves repeating courses, losing credits, dropping class rank, and or struggling to keep up in classes.
High school students may be affected most by this problem. Since states have varying credit requirements for
graduation, students who movelater in their high school years may face significant challenges meeting the new
school or staterequirements and find themselves cramming extra classes into their schedules or grad uating late

because of resulting credit deficiencies (Weisman, 2012).
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e Scheduling and administrative challenges: Differencesin enrollment practices, academic calendars,
schedules, and program admissions further complicate academic transitions. Schools acro ssthe country start and
end at different times of the year, and transferring students sometimes miss weeks of school because of these
unexpected calendar differences. Mobile students may also miss application deadlines or testing requirements for

special programs.

Social-emotional Challenges

e Loss of support system: For many children, entering anew school causes nervousness and anxiety. With each
move, too, thechildren areseparated from their friends, extended family, and mentors who serveas support
networksto buffer stress. Because of the misaligned scheduling previously mentioned, students also may lose
access to, or face complicationsto joining, the activities, sports, and clubs that ordinarily serveas supportsor
formsof connection. These emotional challenges, which also have implications for families, make it harder for
children to acclimate to new school environments and can have an impact on their academicand social-

emotional development (Chandra, Lara-Cinisomo, Jaycox, Tanielian, Burns., Ruder & Han, 2009).

e Disconnection from the new social environment: Highly mobile students can become disaffected and find it
harder and harder to connect to their school and peers. Being on the move may decrease the incentive to connect

and commit to anew community. Families, too, may feel disconnected and thusbe less likely to engage in the

school or other institutions, exacerbating their children’s disconnection (Drummet et al., 2003).

o Deployment: Parental deployment, particularly when combined with aschool change, heightenstherisk of
social-emotional struggles for military-connected children. When dealing with deployment, children facea
uniquekind of instability at home that may lead to increased anxiety and depression, as well as additional

disconnection from adults and peers.

The Interstate Compact on Educational Opportunity for Military Children (often called the Military Interstate
Compact or, simply, the Compact), an agreement among all 50 states and the District of Columbia, has sought to
mitigate these challengesand offer families increased stability as they move between schools. The Compact sets
national standards for how schools should address transition issues related to enrollment, placement and attendance,
eligibility for extracurriculars, and graduation requirements. Though the Compact’s standards have been in place for
a decade, some schoolsand districtsstill struggle to operationalize their commitment to the Compact asthey face
competing priorities and differing local conditions. Many also fail to communicate consistently about the Compact’s

support and commitment to military-connected families.
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THE PURPLE STAR PROGRAM

The Purple Star program was designed to help mitigate the challenges ofhigh mobility by setting standards for and
publicly designating military-friendlyschools. Launched as a grassrootsinitiative in Ohio in 2017, there are now
active or developing Purple

Star initiativesin 11 states:

Arkansas, Georgia, ' WA
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Indiana, Montana, New ND \ ME
Hampshire, North OR MN ‘

. . SD wi Ny
Carolina, Ohio, South o~ o N\
Carolina, Tennessee, Texas, NE 1A N) N
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The Purple Star program is

a ground-up initiative with ‘

AZ
no central governing body.

As such, each state— or

other granting body, such

— . AK
as a district — may use their

discretion to enact, design,
and administer its own
iteration ofthe program.
Accordingly, thereissome variation nationally in how programs are executed and in the criteria schools must meet

to become Purple Star-designated. Still, anumber of shared, research-driven components have cometo define the

designation at the national level.

o Designated Point-of-Contact: Schoolsshould appoint a staff member to act as a liaison between military

families and the school, easing military-connected students’enrollment and acclimation period.

e Professional Development: Schoolsshould train staffon the unique considerations for and needs of

military-connected students.

e Dedicated Webpage: Schoolsshould develop adedicated page on theschool or district website with easily

accessible information and resources for military-connected families.

e Transition Programs: Schoolsshouldimplement a transition program to welcome and socially acclimate

incoming military-connected students. Some, but not all states, require that this program be student -led.

o Military Recognition Events: Schoolsshould host programming and events to celebrate and honor service

members and military-connected students, families, and community members.

1 Called the Military Flagship School Award
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Beyond these core components, moststates also require schoolsto meet some combination ofadditional criteria,
including passing resolutions to publicize support for military families and offering opportunities for military -

connected parentsto volunteer at the school.

In all states, schoolsand districts apply for designation by submitting to the state’s desi gnating body an application
and materials that demonstrate their fulfillmentofthe programmatic requirements. Upon review, schoolsand
districtsthat earn the award are certified and publicly recognized. Most states require that schoolsand districtsapply

for recertification every two to three years.

METHODOLOGY

Tasked with developing an understanding of theimpact of the Purple Star program on districts, schools, families, and

students, our team was guided by two primary research questions:

e How do schools and districts describe the experience of obtaining and maintaining a Purple Star
School designation?

e How do military-connected students and families describe the experience of transitioning into,
attending, and transitioning out of a Purple Star School?

Our work began in September 2020 with a review of the extant literature on the needs of military -connected students

and desktop research on the currentlandscape ofthe program nationally. Using thisresearch, we generateda Theory

of Action for the program (see Figure 1), which served as a grounding framew ork for the design of the study.

In collaboration with MCEC, we then narrowed our field research strategy to four states’ Purple Star initiatives:
Ohio, Virginia, North Carolina, and Arkansas. Given the objectives of the study, our intention wasnot to evaluate
formally or compare state programs to each other, but instead to better understand the impact ofthe program in
aggregate. To that end, each state-level program added unique value and diversity to thesample. As the founding
state, Ohio has thelongest running program and offersinsight into the im pact ofthe designation over time. Virginia
and North Carolinaare high-density military states with a significant number of Purple Star Schools. Finally,
Arkansas was selected primarily because of the unique circumstance of the Cabot School District, wher e all of the

district’sschoolshave earned the Purple Star designation.

Oncethe focusstates were identified, we conducted an intensive website review that mirrored, at alarger scale, the
typeof research military-connected families often engage in upon a move. Surveying the websites of over 550 Purple
Star-designated schoolsacross the four focusstates, we (a) looked for the presence of a dedicated military family page
onthe school websiteand assessed its accessibility relative to the homepage; (b) established whether aschool- or
district-based point-of-contact was identified and codified their contact information ifavailable; and (c) made note of

any Purple Star branding.

Using this research, our team then turned to data collection, designing semi-structured interview protocols and
surveysaligned to our research questions. Our sampling strategy focused on schoolsidentified by our aforementioned
field review, schools with established MCEC partnerships, and individuals at all levels referred to us by interviewees

and survey respondents. In all, we interviewed 71 Purple Star stakeholders, including state-level administrators ofthe
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program, district leaders, schoolstaffand faculty, and parents and studentsat both Purple Star and non-Purple Star

schools. Additionally, 190 school staffand faculty members, parents, and students completed surveys.

To analyze collected data, wereviewed the qualitative survey responses and interview transcriptsand coded the data
into categories derived from our theory ofaction (see Figure 1), identifying broad recurring themes across
stakeholder groups. Then, we used exploratory dataanalysis to review our quantitative survey resultsand compared
those findings to our conclusions from the qualitative analysis. Final themes, overall structure,and the relative

pertinence ofeach of our findings emerged from deliberation throughout this process.

Figure 1. Theory of Action for the Purple Star Program

If Purple Star Schools and Districts...

Set aside resources and design tailored programming for highly mobile, military-connected (MC) students and families

Designate school-based liaisons to guide and : Maintain a website with resources that support
support MC students and families as they : MC students and families in their transition to
transition to and from the school and district : and from the school and district

Train relevant staff and faculty

h icul ds of MC Develop and maintain a Foster a military-friendly
Srine paryicu r nee A student-led transition program : environment
students and families :
Then...
Sihor:!:.mll btibitr:e': er?ulp;;a:d Highly mobile MC students and f Highly mobile MC students and
Q:Migateaneichal enges their families will experience a : families will feel supported
frequent transitions for highly FPCRER : TE
Kile-ME studentsiand more seamless transition into : throughout their time in the
mobile MC students an and out of the school and district : school/district community

families

Purple Star schools and districts will see improved academic
and socio-emotional outcomes for the MC students and families that they serve

Impact of COVID-19

Itis important to note that this study was conducted in the midst of the COVID-19 pandemic, which, in March of
2020, forced most schoolsto abruptly shift to remote or hybrid-learning. This affected both the implementation of
Purple Star programming and our team'’s data collection. Many schools, overwhelmed with the unprecedented shift
in operations, were unable to implement Purple Star components asrobustly as planned, in part because some
program elements naturally lend themselves to in-person implementation. Because the majority of schoolsin our
samplehave been designated for under two years, this reality undoubtedly influenced their perceptions of theimpact
of'as well as their actual implementation ofthe program. From amethodolo gical standpoint, data collection
opportunities were morelimited than they might have been; all interviews were conducted remotely, via

videoconference or phone, and our team was unable to travel to conduct field observations.
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FINDINGS

The Purple Star program isanchored by two parallel goals: (1) building and recognizing the capacity of schoolsand
districts to serve military-connected students and familiesand (2) helping families identify the schoolsand districts
that are best prepared to meet their needs.

Though the program isstill very new — less than two yearsoldin most states — If | saw that designation, |

our datasuggest that state-level initiatives have made considerable progresson would immediately think

the first aim. Hundreds of schoolsand districts have optedinto the program, “Phew, | don't have to
with thosein our sample citing asincentives for participation both therelative explain from square one.”
ease of enacting program components and the value of being recognized. Better It would signify that they
yet, schoolsanddistrictsreport that their efforts to refine existing understand the MIC3, that

my situation may not be

programming andlaunch new initiatives have fostered more supportive i
cookie cutter.

environments for military-connected students and families. In fact, 77 percent

of school staff survey respondentsreport that the Purple Star program hashad Parent

a positiveimpact on their school.

While therehas also been some progresstoward the second goal, thenext step for the program isensuring that
families are more aware of and excited about the designation. Generally, our data suggest that parents and students
have both responded positively to the supportsrequired by the program and had positive experiences in designated
schools. Still, because of the novelty of theinitiative and its relatively limited national scope, families are, for the most

part, unfamiliar with the designation.

The following section will describe these findings, first focusing on the experiences and reactions of statesand
schoolsand districts to the program establishment and application process, and then exploring the experience ofall
stakeholders — including school and district personnel and students and families — with each of the five core

program components.

Establishing the Program at the State Level

Data from state-level Purple Star leaders show that the process of creating and implementing theinitiative has
become easier with each new state. Ohio, the founding program,did much ofthe heavy lifting by bringing toget her
stakeholders from different military branches and schoolsto formulate the basic requirements we now see in most
iterations ofthe program. Our interview data suggest that, for many states, the design of the subsequent states’
programsrequired only minor tweaks to these corerequirementsand implementation plans, though most states did
stillopt to draw on the input oflocal stakeholdersto appropriately contextualize the program design. One state actor

emphasized that thishad eased the development processbecause their state did not have to “reinvent the wheel.”

State leaders did notesomeminor roadblocksto implementation. Several state program leaders talked about the
difficulty oftailoring the requirements so that schools with varyinglevels of resources have an equal opportunity to
earn the designation. And one state emphasized weighing the benefits and limitations of using a formal legislative
processor informal state DOE action to establish the program. Overall, however, statesemphasized that roadblocks
to the programs were minor and the benefits the program provided to schoolsand military -connected families were

unequivocal.
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Applying for Designation

Overwhelmingly, schoolsand districtsreport that the process ofapplying for the Purple Star designation and
maintaining Purple Star programming hasnot represented a significant administrative challenge. When asked about
the difficulty of establishing programming in their schools, 86 percent of school -level survey respondents reportthat
the process was either “very easy,” “easy,” or “neither difficult nor easy” (see Figure 2). Similarly, 96 percent of
respondents note that maintaining the designation once awarded has been “very easy,” “easy,” or “neither difficult nor

easy” (see Figure 3).

Figure 2. How challenging was it to establish Figure 3. How challenging has it been to maintain
the Purple Star proaram at your school? the Purple Star program at your school?
. e Hard or
Neither difficult Neither difficult 4%
nor easy nor easy A very hard
Easy or
very easy
Easy or
very easy

Hard or
very hard

Our data suggest that many schools —and especially those with large military-connected populations —found the
designation application processrelatively straightforward because they already had some or most ofthe required
Purple Star componentsin place. Approximately two-thirds of survey respondents who led the Purple Star effort at
their schoolsreportthat they had between 3 and 5 program elementsin place before applying for the designation (see
Figure4). In these typesof schools, theapplication processstill offered an importantbenefit: the opportunity to
reflect on, codify, improve, and supplementexisting programming. A smaller cohort —around 35 percent of survey
respondents — reported having two or fewer componentsin place before applying for the designation. These types of

schoolsusedthe program asan impetusto and roadmap for initiating more robust military -friendly programming.

Beyond the fact that the vast majority
of participating schools already had

Figure 4. Percentage of schools with componentsin place some supportive programming in
before designation placebefore applying, most schools
60% 51% foundthe logistical aspect of the
50% application process relatively simple to
40% 28% navigate. In all four focus states,
30% . applicantsfill out aform and provide
20% 7% I 15% supporting documentation to
10% .

- e . demonstrate the completion of

variousrequirements. In large part,
No components 1-2 components 3-4 components 5 components
P P P P school staff who led these efforts
noted that the application was

straightforward and that the primary
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burden in completing it was collecting documentation of existing programming that had happened throughout the

school year. Several other interviewees noted that the timing ofthe application had initially posed a challenge, but

that the state-level granting body had adjusted the submission deadline in response to their feedback.

In several instances, staff and faculty reported working togetherin

groupsor teamsto complete the application, whichmade the process Folks here at the school level, the
even easier and more collaborative. Several of these Purple Star points-of-contact, the folks who
working groups were exclusively school-based. In other instances, a are completing the applications,

would tell you that looking at it as
a district-wide effort, sharing
information probably isreally
good practice.

district or regional staft member helped coordinate the processacross
schools, in at least one case providing both bespoke one-to-one
support for individual schoolsand access for all schoolsto avirtual
message board through which applicants could offer advice to each
other. Coordination by a district staff member not only helped schools District Liaison

navigate theapplication, but also publicized the program and

motivated additional schoolsto apply in subsequent cycles.

Program Components

To guide our analysis, we organized our research around five core program components that show up in various

combinationsacrossstate programs:

@ A designated point-of-contact for military-connected families,

888 Staff professional development on serving military-connected students and families,

| 3 A dedicated website with information relevant to military-connected families,

@ A new student transition program, and

Military recognition events.

The following sections unpack findings on each of these components, identifying the benefits, challenges, and

recommendations reported by districts, schools, families, and students.
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Purple Star Component 1

Point of Contact

The first core Purple Star component is the designation of a school-level point-of-contact (POC). Broadly, POCs
serve as the primary link between the school and military-connected families, helping students navigate the
transition into and out of the school and connecting them to resources and information on an ongoing basis. To
ensure that POCs are prepared to fill this role and implement appropriate supports, most state programs require
that POCs complete specialized professional development.

Responsibilities of the POC role vary somewhat across the four focus states. The Arkansas and Ohio programs
require that POCs inform teachers of any military-connected students enrolled in their classes. In Virginia and

optionally in North Carolina, POCs coordinate training for other school staff. North Carolina is unique in requiring

both a school-level POC and a central office staff member to support that POC and military-connected families.

Benefits of Designating a Point-of-Contact

According to schoolsand families, establishing a POC for military -connected families hasbeen among the most impactful
componentsofthe program. And an overwhelming majority of schools — 76 percent — report that the component is “easy” or

“very easy” to administer. The following benefits emerged as major themesin our data.

POCs provide practical support: Th hout th .
* P P PP rongnottine We moved to the area mid-year and | was

connected with the liaison person who is also
the counselor. She was helpful inmaking us feel

transition and relocation process, POCshelp relieve

logistical burdenson the family by (a) informing other

faculty and staff of their arrival and (b) efficiently welcome and answering questions. She met us
coordinating welcome information, registration issues, the day we gotinto townat the school and we
credit transfers, and extracurricular enrollment issues also did a tour from other older military

with other staff. Because POCs are both trained in the students. It was great hearing from them about

requirements ofthe Compact and familiar with school their experiences and helped us feel welcome.

and district policy, they are well-prepared to help Parent

families navigate enrollment.

e POCs serve as a guide to school culture: POCsalso act as personalized guides for incoming families, ensuring
that studentsand parents feel supported throughout theirtimein the school community. Parents note that schools
often have an “unwritten curriculum” that dictateshow things work beyond any formal, codified protocolsor
policies. POCsact as guides to these nuances of school culture, helping families more quickly adjust and get to know

“how thingsaredone.”

e POCs act as a consistent resource: POCsare a steady support throughout astudent’stime at a school. Typically a
family’s first touchpoint, the POC is well -positioned to immediately assesshow a student is feeling about a move and
connect that student to appropriate support ifneeded. POCsin our sample often coordinate school clubs and special
activities for military-connected students, allowing them to build strong relationships with children and identify any
emergent issues. Through thoserelationships and strong connections with both parents andlocal installations, the

POC helpskeep staff up to date on issues that may be impacting students’lives outside of the classroom, like parental
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deploymentsand upcoming PCS orders. By assigning one key contact to monitor militarystudents, schoolsensure
that studentsand families always have a familiar, knowledgeable staft member they can turn to and that other school

staff can be efficiently mobilized when needed.

e POCs centralize resources: Instead of having to independently navigate various complex and diffuse institutional
networksto find resources, familieslean on the POCsas a central knowledge hub. The POChelpscoordinate
supportsboth from within the schooland through

other institutions, like the school district, military

| think [the]..partnership is critical, because | can
connect any student with resources on the
installation. And if [the SLO] gets a call from
somebody moving in, or has an issue, she knows
available school and community resources. This she can call me and | can connect them with
consolidation ofinformation through the POC benefits the right person.

installations, and military-specific non-profits. Many
POCsin our sample were passionate about their role,

putting in extra time to become well -versed in

not only students and families but also the resource
. i . District Point-of-Contact
providers themselves by streamlining communication

and increasing their visibility.

e POCs coordinate maintenance of the designation: Finally, from alogistical point of view, the school POC
frequently coordinates the maintenance of the Purple Star designation, both by ensuring that the school lives up to its
Purple Star commitments (e.g., regularlyupdating the website with resources) and by gathering artifacts over the

courseofthe year to support the designation renewal effort.

Challenges of Establishing and Maintaining the Point-of-Contact Role

Though families, schools, and districts reported many benefits of designating a point-of-contact, several notable challenges

emerged.

e Lack of state-level guidance for role: While most schoolsreported that designating a POC was among the easiest
componentsto implement, some interviewees noted that alack of clarity from statesin the preciserole requirements
had made choosingan appropriate POC difficult. Further, because an infrastructure for family support often already
exists through theinstallation, in some cases, an initial investment of time was required to clarify and differentiate
each actor’sresponsibilities. Finally, an absence of firm guidelines has led to some inconsistency in how theroleis
defined and applied across different schools, which may lead to confusion about what supports different POCs will

offer when families move between Purple Star schools.

e Burden infilling the role: The most effective POCs are those that are passionate about the position and devote
timeand energy to being a strong resource and advocate for students and families. In most cases, however, the POC

responsibilities are uncompensated andadded on top of already intensive workloads. Finding volunteers who are

willing and able to take on the extratask can be challenging.

e Accessibility: Though most parentsin our sample found Purple Star POCsto be a helpful support, in some
instances, POCswere reportedlyeither inaccessible or lacking in expertise or passion. Additionally, parentsnoted
that it can be moredifficult to reach POCs during the summer months, when many school staffare offline. And
though uncommon, our team did encounter several instances during outreach where POC email or contact

information was outdated or inaccurate.
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Recommendations

Several recommendations for the POC component emerged during data collection.

e Statesshould communicate clear expectations for the role: States shouldarticulate clear baseline POC

expectationsand responsibilities in the Purple Star application guidelines. Further, collaborating across statelines to

pursuestandardization will provide consistencyas the program scales and families move more frequently between

designated schools.

e POCs should gather feedback toimprove
programming: Families feel heard and included when
schoolsmakereal effortsto gather their feedback and
responsively improve school practices and programming.
Because POCshave extensive contact with both parentsand
students, they are well-positioned to coordinate this task.
Even small-scale, low-effortdata collection efforts (e.g., brief
family satisfaction surveys) can support dramatic

improvements within the school.

e POCs should strive to develop their networks: POCs

That’s the primary role...to come up with
creativeideas, to make sure that
[parents and students] know that
supports are in place and that we
appreciate them and that we recognize
what they go through and we're willing
to learn in the areas that we have blind
spots.

School Counselor, Point-of-Contact

are most effective when they develop strong ties with contacts at state-level agencies, installations, the district, and

other schools. The exchange of information, resources, and practices enabled by networking often spursthe

development of more creative and integrated programming. In North Carolinaand Arkansas, particularly, district -

level liaisons supported this effort by setting up the digital infrastructure needed to maintain such relationships.

e When possible, POCs should be compensated or have other duties lessened: Compensating POCsor

lessening the scope of their other responsibilities can allow POCs to engage more fully in therole. Intervieweesalso

suggested that assigning both a school- and district-level POC can help distribute responsibilityand ensure that

families are fully supported.

e POCs should be accessible: POC contact information should be easily accessible on the school’s website and kept

up-to-date.

The families most satisfied with their experiencein Purple Star schoolsare those who have felt supported by a passionatekey

contact. The following recommendations highlightbest practices for schools when selecting this POC.

e POCs should have a passion for the role and knowledge of military life: Interviewees suggested that the best

POCsare staff members who are already familiar with military culture and who “speak the same language” as families.

In thisregard, veterans, former brats, and military spouses were highlighted as particularly effective choices. POCs

who are not military-connected should be willing to invest in developing an understanding ofthelifestyle.

e POCs should be fluent in the Compact: The most effective POCsare well-versed in the Compact and have

influence within the school to help apply it during transfer and enrollment.

e POCs should have ample bandwidth for the role: Staff and families alike noted that POCsare particularly

effective when they have ample bandwidth for the role. Given that most school actorsare typically working at or
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over full capacity, schools should consider which stafthave responsibilities that al ready overlap significantly with
thoseof the POC. Though thisvaries between schools, most often, POCsin our sample have been counselors,

registrars, or associate principals.

e POCs should be accessible to families: Itis critical that the POC be available to families throughoutthe year,

including over summer vacation. Assuch, a 12-month employeeislikely the best choice for therole.

Whoever sits in that position, who's a liaison, whether they're
military or not, really has to have a clear understanding of the
community that they're serving...So it's good practice if you have
military-connected staff, to use one of them because they will

speak a similar language. But at the very least your staff should be
Interstate Compact-trained.

District Point-of-Contact
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Purple Star Component 2

asa Professional Development

All state programs require school and district staff to complete professional development (PD) on (a) special
considerations for working with military-connected students and families, (b) standards set out by the Compact,

and (c) effective strategies for supporting military-connected students.

While all four focus states require specialized PD for POCs, the particular requirements for the PD component vary
across states, districts, and schools.

Who is trained: Both the North Carolina and Virginia programs require that school staff beyond the POC be
trained, while Ohio and Arkansas include all-staff training as a recommended but optional component.

Who trains: In some schools and districts, the POC develops and conducts the training, while in others, the

POC collaborates with other experts (e.g, School Liaison Officers, Military & Family Life Counselors, district-
level specialists, organizations like MCEC) to coordinate the PD. And some states, including Virginia, have
opted to develop standard state-level training modules in collaboration with university partners.

How often training occurs: Only the North Carolina program requires annual training; in other states, schools
and districts may determine how frequently to train staff.

Benefits of Professional Development

Stakeholdersat all levels highlighted PD as one of the most valuable elements of the Purple Star prog ram and the biggest
“game-changer” for schools that receive the designation. Indeed, our survey results suggest a 33 percentage point increase —
from 56 to 89 percent — in the number of schoolsthat report training staffafter earning the designation. The following

section outlinesthe major benefits of PD as articulated by interviewees.

e PD advises staff and faculty on the Compact: In many We are now more aware of what's going
schoolsnationally, administratorsand teachers are unaware on with the kids of military families. This
of Compact guidelines on flexibility in areaslike class process kind of forced us to take a look
placement, graduation requirements, and extracurricular at this population, that was kind of just

hidden back in the background...it's been
kind of an eye opener for everybody on
our faculty.

participation. Interviewed staff noted that PD has been an

efficient mechanism for increasing awareness and

understanding ofthe Compact, such that all staff are better

prepared to accommodate incoming military -connected L .. .

District Military Liaison
students.

e PD cultivates awareness and empathy: Districtand school level staff frequently noted that PD was an essential
tool for raising awareness of the challenges faced by military-connected children. In many cases, interviewees noted
that staft and faculty had alwaysbeen theoreticallycommitted to supporting military-connected students, but simply
lacked insight into how deeply frequent moves and deployment can affect children. PD has helped develop empathy

around the often invisible emotional challenges that military -connected children face.
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e PD equips staff and faculty to provide emotional support to students: Beyond awareness and empathy,
district and school staffreported that PD had armed them with the practical skillsneeded to serve military students’
social-emotional needs. For example, in one school, staff

reportedthat PD on common behavioralresponsesto the W
Our staff members that weren't military

stresses of parental deploymentprepared faculty and staff to connected start[ed] seeking resources

identify students who need specialized support from from..our veterans [on staff]. [They were]
counseling staff. able to speak wisdom into these
teachers lives. It's been an interesting
e PD recognizes military-connected staff: Finally, a experience to be able to see our
number of interviewees noted that the Purple Star program, traditional educators...seeking help from
and PD in particular, had helped highlight military- someone that wouldn't bein a
connected staff within the building. This recognition not traditional educational leadership role.

only honored these staff, but also ultimately helped improve
programming, as civilian staff and faculty were able to School Leader
identify military-connected community members whom

they could seek out for advice.

Challenges of Professional Development

Though responseto the professional development componentwas strongly positive, acouple challenges did emerge.

e Time commitment: Several interviewees noted that the time commitmentrequired to complete PD was challenging
to negotiate with often overburdened staff. Especially in schools with smaller military -connected populations, Purple
Star leaders at the school sometimes had to make extra effortsto motivate buy-in. Similarly, state-level training

materials, while comprehensive, are often reported to be excessively time-intensive to deliver.

e Adapting PD during a pandemic: Asmight be expected, the pandemic threw a wrench in many of the best -laid
plans for staff training. In most cases, interviewees were able to creatively retool training for the online space, but

noted that the switch wasa challenge.

| saw very individualized responses — modifying assignments, chats with the
families. Before the training, the teachers didn't have a really good idea of what
the kid was going through. We have seen teachers seeking tools to better
support kids that are going through this very rough time, very traditional
teachers seeking help from non-conventional methods.

District Military Liaison
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Recommendations for Professional Development

The following recommendations highlight effective practices that emerged from data collection.

States should support the development of a
repository of training materials: A vettedarchiveof
training materials at the state level could help circulate
effective training practices, ensure theaccuracy of content,
and offer support to school-based PD facilitators.In the
case where the PD is led by POCs, this can help decrease
the time burden placed on them by their POC

But the training partis where | saw some
of the biggest bang for our buck...as far
as awareness level, communication,
creation of an energy.

District Leader

responsibilities. While there are many resources available online, their accuracy is not universally reliable. Providing

abank of reputableresources would ensure that schools and districts are working with the best information available.

Another option may be to develop standardized training materials or online modules at the state level.

States and districts should leverage the digital training space to connect educators: Though COVID-19

has undoubtedly made implementing PD more challenging, it hasalso presented opportunitiesto use the virtual

space innovatively to connect educators. Moving forward, states, regions, and districts should consider how

synchronous virtual trainings might facilitate capacity building, consistency in content, and stronger network ties

among participants whilealso reducing theburden on district - and school-level trainers.

Schools and districts should regularly train staff and faculty: When possible, schools should administer PD

onmilitary-connected student needs annually, especially to ensure that incoming faculty and staff are appropriately

trained. Oneschool reported developing a“101” level
modulethat they administer to all new faculty and staff
and then rotating through asuite of other trainings from
year to year to avoid redundancy. Acrossthesample, a
constant refrain was that, given their closerelationships
with students, teachersneed to be includedin PD.
Interviewed trainersrecommended that PD be
differentiated for teachersand administrators, with
teachersreceiving more student-focused social-emotional
content, and administrative training focusing on parent -

level enrollment and registration issues.

Trainers should simulate the challenges of high-
mobility: Many interviewed trainers highly
recommended interactive activities that allowed staffto

viscerally experience the challenges of mobility. One

We were able to overcome that initial
[faculty] skepticism of the
program...because we had such an
intense and specific focus on child needs,
that yes, it is to help the whole family,
but the teachers role is not going to be
ushering the kids through the registration
process.. Having the teachers focus on
child need, that was big buy in for them
because we're going to the things that
spoke directly to their work.

School Point-of-Contact, Trainer

intervieweerecalled an activity in which she compelled attendees to sit with staff they did not normally interact with

and reflect on that experience. In an innovative virtual activity in this vein, a trainer reported sending attendeeson a

scavenger hunt to find variousitemsaround their homeinjusta minuteor two, simulating the stress oflocating

A Study of the Purple Star School Designation Program: Summary Report | 16



necessary supplies after a move. These typesof activities make real the emotional impact of mobilityand spur

empathy that can improveserviceto children and families.

e Trainers should customize their instruction for the Youve got to be careful, it's not one size

local military population: While somestandardization of fits, all right? You know, how the Navy
training acrossstates and districts can ensure consistency in lives is different than how the Army lives
messaging, interviewees recommended that PD be and the Marines. So you've got to...really
customized to the particular military population(s) the watch what you do when you talk in

school serves. Generalizing broadly can obscureimportant generalities [at a training].

nuancein the experiences of families connected to different District Liaison

service branches.

| think the community has also gained awareness. And the community as a
whole tends to be, “Oh, we support the military community,” but they don't
necessarily have a deeper understanding of what that means, or what those
challenges look like. So, as we have worked forward as a division, and added
In Purple Star status, and its designations and events, we've really tried to
work to deepen the community's understanding of what that looks like.

School Counselor
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Purple Star Component 3

% ] Dedicated Webpage

Benefits of the Dedicated Webpage

The following themes capture the major themes benefits of the dedicated webpage, as articulated by interviewees.

o Thewebpage actsasa home base forincoming parents: Parentsreport that they often start school research
long before relocating and commonly cite an easily-navigable website as a critical resourcein easing the stressofa
move. Thepage acts as an important first stop for parentslooking for military -specific information on enrollment,
academics, extracurriculars, and school culture. And in this way, dedicated pages ease the burden on school staff as
well by fielding early questions that might otherwise require back-and-forth email or phone exchanges. Once parents
have gleaned basic information from linked resources, the dedicated page makes clear who their point-of-contact
shouldbe, helping them avoid the common experience of seemingly endless referrals from one staff member to the

next.

o Thewebpage signals military friendliness: Parentsoften have many choices when selecting schools, especially as
the school choicelandscape becomes morerobust. A welcoming dedicated page for military families — especially
when it includes the Purple Star logo and welcoming pictures of military recognition events — is an important
opportunity for specialized schools, in particular, to signal military -friendliness. Furthermore, interviewed parents

explained that they often “brace themselves” to advocate for

their children upon amove because most schools simply do [The families] have that opportunity to
not understand theaccommodationsrequired by the go to some of the resources without
Compact. Parents noted that amention ofthe Compact ona necessarily having to find me.

school website quickly signals that the institution isaware of 4
Counselor, Point-of-Contact
the challenges of frequent mobility and will be willing to work

with military-connected families.
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e The webpage centralizes resources for families at the

school: School staff highlighted the importance of the . . . .
From financial assistance to having your

website in organizing and centralizing the huge volume of taxes done when your husband's
resources available to military families. Though families will deployed and maybe you haven't done it
almost certainly already be connected with someresources, before, you know, or child support. |
schools can help highlightlocal, school-based, and novel mean, there's so much out there, and just
supports with which families may be less familiar (e.g., tax making sure our military families know

where to find everything. And if they
didn't, we have a pretty nice website
now with all kinds of links.

support for military spouses; scholarship opportunities, etc.).
Thismay be especially importantfor newer or younger
military families, who may not be as connected with spouse

groupsand other networks through which resources are often Counselor

disseminated.

Challenges Regarding the Dedicated Webpage
Our team’sindependent audit of dedicated webpages suggests that thereis room for improvement on this Purple Star

program component in particular.

o Absence of campus-level dedicated page: Insome cases, designated schools simply do not havea dedicated

page for military families.In a review of 429 Purple Star school websites in Arkansas, North Carolina, and Ohio, > our

team found that 22 percent of schools did not have a school-level specific page for military families.

o Inaccessibility: Generallyspeaking, school websites tend to be crowded and difficult to navigate, with one school
counselor referring to them as “Cheesecake Factory menus.” This can make locating and accessing a dedicated page
challenging.In a review of 552 school and district websites acrossall four focus states, our team found that nearly 20
percent of the pages were difficult to access (i.e., the page was more than two clicksaway from the home page) and
that another 20 percent were entirely inaccessible (i.e., the dedicated page for military families was absent, non -

functioning, or required special access permissions).

o Incomplete information: Even when pages are accessible, in some cases, schoolsarenot providing important
information to families. Ofthe 441 schools with accessible dedicated pages, 36 percent did not provide contact

information for either acampus- or district-level POC. 39 percent provided contact information for onlyadistrict-

level POC.

Recommendation for the Dedicated Webpage

The following recommendations highlight best practices for improving and maintaining dedicated websites.

o Schools and districts should set website maintenance routines: Anup-to-date website is among the most
useful tools for any highly mobile parent and has become especially critical during the current COVID-19 health

crisis. Schools should consider using the Purple Star application process asan opportunity to (a) audit their website

and (b) refine or set regular routines for maintenance.

o Schools and districts should leverage social media: For someschoolsand districts, updating the website may

be a complex bureaucratic project, requiring input and approval fromvarious dispersed actorsacross the system.

2 Virginia was excluded from this analysis because the state program does not require a school-level dedicated page.
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Instead of listing information that might quickly become out-of-date, schools might consider including links on the

dedicated page to more easily updated social media platforms (e.g., Facebook, Instagram, Twitter) to capture time-

boundinformation about activities and events.

Schools and districts should solicit family feedback: Ofcourse, the trueexperts on what should be included on

dedicated pages are military families themselves. Schools should regularly solicit feedback from families on the

information and resources they have found most relevant and then responsively update the page.

States should provide guidance for dedicated pages: Statesshould consider including in the designation
application: (a) a recommended template for dedicated pages, (b) links to model pages, and (c) a list of vetted

resources to consider for inclusion on the page. Drawing from the Virginia DOE PSS requirements,

recommendations from parents, and findings from our team’s website review, we recommend including the

following components on dedicated sites:

o Purple Star School logo or branding

o Contact information

- Up-to-dateschool- and district-level point-
of-contact

o Resources on transferal into and out of
the school
- A welcomevideo
- School calendar
- Links to summaries of academic information

- Links to online enrollment and registration
resources

- Transfer checklists and documents

- Information on extracurriculars
o Academics

- Information on specialized academic
programsand application deadlines

- Special needs resourcesand points-of-contact

- Graduation requirements and diploma
options

- Homeand onlineinstruction options

(e]

(¢]

(e]

Resources on the Compact

- Links to information on the Compactand
accommodations within the district and

school

Other school-specific resources

- Student-Parent feedback surveys

- Information and pointsofcontact for
parent groups (e.g., PTA/PTO)

Other military-specific resources

- Local support organizations

- Virtual resources for military families,
including links or contacts for local
spouse groups

- Collegeapplication materials

Calendar of military-specific local events

Pictures and artifacts that provide insight
into school culture
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@ Purple Star Component 4

Student Transition Programs
Some state programs require designated schools to implement transition programs to help incoming students
acclimate to their new community. In middle and high schools, transition programs are often organized as staff-

sponsored student clubs,? through which current students welcome newcomers to the school, showing them to
their classes, introducing them to teachers, and eating lunch with them. In elementary schools, transition supports

include similar activities but are often staff-directed, with students playing an auxiliary role.

Of the Purple Star program components, student transition programs are the rarest requirement both broadly and

among the four focus states, with only North Carolina and Virginia requiring programming. Still, research suggests
that student transition programs are among the most impactful social-emotional supports for highly mobile

students.

Benefits of Student Transition Programs

Though student transition clubs are the least common component —only 49 percent of surveyed schoolsreport having a
program — parents and students report that they are extremely beneficial when in place. Stakeholders described several key

benefits, outlined below.

e Transition programs help new students acclimate:

Students, parents, and school and district staff all noted the You have a friend to help you and

importance ofthesupport and guidance of peer buddies when then that helps you develop
arriving at a new school. A welcoming face helpsease the stress confidence, and the feeling that

of joining anew communityand makes kids feel like “somebody somebody has your back. So if you
has [their] back.” School staff report that transition programsare need help, you can ask them.

especially effective when they match incoming students with

e e . Student
military-connected peers; the similarities in experiences often
spur excitement and pride, and can make the process of making

friends morenatural.

e Transition programs spur ongoing connections in the school and broader community: Theimpact of
student transition programs are far-reaching and continue long after a student has assimilated into the school. A
number of staff interviewees noted that student transition

programshad propelled the development of other military - We invited current military

specific clubsand lunch groups, linking students to ongoing students to welcome the new
support networks. Often, these clubs engage in service projects students. And that was very well
for veterans and active-duty service-members, benefitting the received. And then out of that
broader military community. And, of course, when kids become grew a more regular group, a

friends, their parentsoften do too, providing a parallel monthly lunch for military students.

supportive benefit to adults who are new to the community. c |
ounselor

3 For example, MCEC's Student 2 Student® or Junior Student to Student® programs
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e Transition programs develop student leadership skills: Peer-to-peer programs createleadership opportunities
for students who chooseto or are selected to participate asbuddies or ambassadors. These students — who often
understand participation asan honor — have a chance to honetheir leadership skills by acting as a guide for new
students and helping design and execute welcome programs. One school mentioned regularly rotating student

ambassadors so that more children had the opportunityto build their leadership skills.

Challenges of Enacting Student Transition Programs

Though atransition program isincredibly effective when executed well, schoolsreport that it is the most challenging

program component to administer.

e Commitment from staff: To be successful, transition programs must be led by a passionate staff member with the

timeand expertise to manage complex student relationships. This type of commitment can be difficult to maintain in

schools wherestaff and faculty already serve many functionsand manage many responsibilities.

e Dependence on student participation: Student transition programs are sometimes challenging to maintain
given dependency on the willingness, interest, and availability of student participants. [n some cases, staff reported
that student interest in attending meetings waned over the course of the year or that different groups of students
attended club meetings from week to week, making it challenging to builda truly cohesive community. Further,
because the intended constituency ofthe group is highly mobile students, it iscommon that students transition outof

the group asthey move.

e Planning during a pandemic: The challenges presented by in-person, hybrid, and remotelearning environments
in a global pandemic — during which schoolsand their staffs have been enormously overburdened —have put the
planning for many new transition programs on hold. Some schoolsreport experimenting with virtual programming
to welcome new students, but this practiceis not widespread and competes with other adjustments necessitated by
the health crisis.

Recommendations for Student Transition Programs

Though enacting student transition programming can be challenging, the social-emotional benefits to military-connected
studentsand families far outweigh thelogistical burden. Assuch, we strongly recommend that student -led transition

programsbeincludedin state-level Purple Star requirements. The following recommendations from stakeholders may help

facilitate new and improve existing transition programsin schools.

o Keep it simple: Whiletheimplementation ofa transition program can seem overwhelming, for the most part,
incoming studentsjust want the opportunity to connect with other students and staff. The most effective

programming is often as simple as hosting an afterschool movie party or lunchtime discussion group.

o Empower students to guide programming: Encouraging the students themselves to determine which supports
and activities would be most helpful — and fun! — can ensure that groupsarerelevant and engaging. Interviewees

report that letting students take the lead helps develop leadership and advocacy skills and relieves some of the

pressureon staff facilitators.
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e Capitalize on the opportunities of the virtual

We started with the middle school kids, and
those are our leaders...And then we included
some of the younger kids as part of the team
just to represent the community. And then we

space: Though organizing transition programming
during a pandemicis challenging, it is perhapsmore

important nowthan it hasever been: military-

connected studentsreport that it hasbeen especially develop the Military Kids Club, and the Student
difficult to make friends after a PCS into hybridor Transition Team kind of runs the club. So they're
distance learning environments. Maintaining the leaders, they bring up the topics, what do
welcomeand transition programming for incoming you want to talk about, what kind of fun

students to connect with peersis critical. Even activities doyou want to do:

informal activities that are not specifically branded as
B o, . Counselor
new-student programming” (e.g., academic and
extracurricular-themed lunch meetings) can help
new students connect with peers. And one exciting emergent benefit of movement to the online spaceis the

opportunity for students to stay connected with students and staff from their previous school(s) after a PCS by

attending meetings virtually.

e Encourage POCs to lead transition clubs: As possible, schoolsshould consider assigning the POC and transition
supportrolesto asingle staff member. Having one point person leading military -connected support efforts can

streamline services and ensure the continuity of military-specific programming.

e Trainstudent ambassadors: Incoming students often develop , _
They canask all their questions

without adult interference...kids

are gonna learn better from kids
awareness of the challenges faced by military-connected studentsand sometimes than they learn from

closer relationships with ambassadors or buddies than they do with

staff. Assuch, itis important that ambassadorshaveboth an

tangible skills to help address concerns or, when necessary, escalate adults.
them to staff. Similarly, it isimportant that ambassadors be deeply
connected to and knowledgeable about the school, so they can readily School Leader

field questions about culture, extracurriculars, and available supports.

To train students, administrators of the program might consider drawing from existing student training modules on

peer support or adapting staff PD materials.

e Pairwelcome ambassadors and encourage ongoing

relationships: Several schools recommended connecting incoming Students really value the student
students with two student ambassadors, instead of just one, to group. So that's my main function is
increase thelikelihood that theincoming student will find someone just to get them together to know

each other. So when they see each
other in the hallway, or if they want
to message each other in our
messaging system, they can do that.
That's the first part and that of
course links the families together
too.

they truly connect with. Schools have also foundit helpful to extend
buddy relationships beyond the initial welcome week, establishing a

formal check-in routine for several weeks or longer.

¢ Find ways toinclude parents in welcome programming:
Finding avenues to include parentsin welcome programming can
help spur deeper community connections for families. Informal, low-
stakes weekly coffee sessions or virtual hangouts can help new Counselor

parents connect with each other and get moreinvolvedin theschool.
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° 340  Purple Star Component 5

/= Military Recognition Events

Do
°\

Benefits of Military Recognition Events

Schoolstaff reported that recognition events are positively received by families. And though 88 percent of schoolshad event s

in place before earning the designation, codifying those events on the Purple Star application reportedlymotivated schools

“do them bigger and better.” The following benefits of events emerged as major themes.

e Recognition events honor and increase

awareness of MC students and families: [Events] create a physical presencein the school

and [they] let the military kids feel as if thisis
opportunity to create awelcoming environment for important. They feel like they’re in good
families by publicly honoring and recognizing active company and they don't feel isolated.

Military recognition events give schoolsthe

duty, reserve, and retired military personnel and
- . Parent
families. Parentsand students — and especially
younger children —report that recognition events
make them feel welcomed, honored, and included within the community. Highly mobile kids especially appreciate

that events give them the opportunity to share more about the military lifestyle with their peers.

e Recognition events offer opportunities for integration into the community: When families move, it can be
difficult to find ways to organically integrate into the community. School-sponsored events provide an easy
opportunity to meet other families, parents, and
studentsin a safe and fun environment. It's pretty cool because people are telling each

other about stories of military lives. And...it's

really cool to pass that on because...military life
is super awesome and it's an adventurous life

e Recognition events highlight military-
connected staff and faculty: Schoolsoften

employ veteran and reserve military personnel, and you're...letting other people know that it's
especially in communitieslocated near major not just this thing..that these kids should be
installations. Military recognition events give schools ostracized for..They're supporting their dads or

the opportunity to not only recognizeand honor moms or whoever's in the military.

staff service members, but also connect those staff

. . . Student
members with military families at the school.
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Challenges of Military Recognition Events

Our data suggest several minor challengesrelated to implementing events.

o Finding balance at schools with smaller populations: Schools with smaller military populations have
sometimes struggled to find balance between effectively recognizing military students without unnecessarily putting

them in thespotlight.

e COVID-19 adaptations: Many schoolsnoted that implementing military recognition eventshasbeen challenging
during the pandemic, both logistically and dueto competing pressing demands on both school staffand family time.
Whilethis challenge has led some schoolsto abstain from programming altogether, others schools have
experimented with online events and recognition programs, though many report that they have struggled to make

thoseevents feel as engaging or meaningful for families.

Recommendations for Military Recognition Events

Recognition events contribute to amilitary-friendlyschool environment and are worth the investment of effort for schools,

districts, and communities. The following best practices and recommendations for events emerged from data collection.

o Usevarious modalities to include all community members: Large-scalerecognition events can be
overwhelming for the children and families who prefer not to be the center ofattention. Varying the types of
programming used to honor military familiesand pairing more public events (e.g., parades, performances, and
recognition at sporting events) with more intimate activities (e.g., shared meals, videos, career days, poster displays,

decorations) can make more space for all personal preferences.

« Recognize all members of the community: Schoolsshould endeavor to recognize the contributions and

sacrifices of not only active-duty personnel, but also National Guard and Reserve personnel, veterans, and military-

connected studentsand spouses.

o Highlight contributions, not just sacrifice: The best events honor not only the sacrifices made by military-
connected families but also celebrate their contributionsand the “adventurous,” positive aspects of the military
lifestyle. Giving students and families the chanceto share their own storiescan ensure that the military experienceis

represented in a holistic, respectful way.

Having those opportunities for students to see that they're not alone, that there
are other kiddos who are from military families, and then that they really
connect and have friendships, and understand the frequent moving..just
connecting those kids, it's a big, big part of all of this.

School Counselor
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CONNECTING THEMES

While each Purple Star component has, on itsown, spurred unique benefits for students, families, schools, and
districts, it is the intersection of these requirements that reveals the greater promise of the program. The
following section outlines three themes that demonstrate the potential for Purple Star programming to havea

significant and ongoing impact on military-connected students and families, schools, and districts.

\ /
D VIR,
- -
/ \
Centralizing Developing Cultivating and
Knowledge Networks Communicating Cultural

Competency

Centralizing Knowledge
Purple Star programming helpsschoolsand districts aggregate and centralize knowledge so that critical information

is easily accessible to students, families, and school and district faculty and staff.

Firstand foremost, the Purple Star program assists schoolsin streamlining access to information for studentsand
families. While many Purple Star designees have long offered supports for military-connected families, the
application processitself promptsschools to consolidate diffuse programming and tacit institutional knowledge into a
unified suite of resourcesand supports. By streamlining access through atrained point of contact and dedicated
webpage, schools ensure that military-connected students and families know exactly to whom and where to turn for
help. This can be especially importantfor younger military families and thoserelocating from other states and
countries, who may not yet have developed connectionsto thelocal

) ) support networks that can help illuminate the nuances oflocal systems.
If I saw that designation, |
would immediately think, The effort to centralize and streamline access to knowledge is even more
P heW, I don't have to potent when the Purple Star designation effort includes not just school
explain from square one.”
It would signify that they
understand the MIC3, that

my situation may not be
cookie cutter. district. With that information in hand, a specialized central office point of

representatives, but district onesas well. The application process can offer
the central administrations an opportunity to take stock of, align, and

centrally codify information about military-specific policies across the

contact and website can simplify the process of school selection and

Parent enrollment by acting as a knowledge bank for incoming parents, and

especially those with children enrolling children in different schools.
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Staff and faculty benefit from the institutional organization of
knowledge and resourcesin much the same way that parentsdo. Even
accounting for efforts to improveand expand PD opportunities, it is
unrealistic to expect that every staff or faculty member will or can be an
expert on military populations, policies, and resources. Our data suggest
that Purple Star school and district points of contact function as
knowledge hubs for faculty and staff, efficiently directing them to the (a)
information, (b) supportive staff (e.g., MFLCs, counselors, social
workers), and (c) programming (e.g., peer transition groups, lunch
bunch) that can help mitigate emergent student issues. Similarly, the best
dedicated webpages help staff access aggregated, vetted military-specific
resources (e.g., community supportgroups, tutoring) and opportunities

(e.g., scholarships).

Finally, the most effective Purple Star schoolsand districts go a step
beyond centralizing school- and district-specific resourcesand act as a
gateway to the larger community. Schoolsare often a community’shome

base and are thus well-positioned to connect students and parentsto the

There's so much more to the
educational experience than just
what happens in that public school.
It's.investing in the community, in
the clubs they're in...An
administrator could create just a list
of resources for new families to the
area — hey, if your child does
gymnastics, here's all the studios,
clubs. Just compiling those, because
when you are moving as a military
family, especially with kids who
have different interests, | mean, itis
days and days and days of research,
just to figure out how to get back
to baseline.

Parent

activitiesand groupsthat help them feel at home. Suggesting a local orchestra, gymnastics club, or Little League

organization; pointing new families to the popular local college football game; or helping connectparentsto a

religious community or advocacy group: these small steps make families feel welcomed. When the functional

supportsrequired by the Purple Star program arerepresentative ofa broader ethos of care, schoolscan do much

morethan meet military-connected students’and families’ basic needs.

Developing Networks

The Purple Star program also hasenormous potential to
We've been out and around enough, | think, createa robust network oflocal, state, and national

walking in the Fourth of July parade. Two
years ago, we carried our big banner that
said, "We are Purple Star" and kids wore their

stakeholders. In just a few years, the program hasalready

spurred the development ofa number of local and

shirts. And we had many of the parents walk regional networks, and thereis ample opportunity to

with us, too...| think so many people started formalize and scale these effortsas theinitiative grows
asking questions at that point. And, you nationally.

know, being a small town, they could

recognize the families, and then they all The Purple Star program hashelped unite previously
started talking to one another...They're like, siloed cohortsof passionate advocatesin schoolsand
we want to help. We want to we want to communitiesaround the common purpose of improving

help take care of your students and your
families. What can we do?

We're Purple Star and our town is proud of it.

the lives of military-connected students and families.
Many interviewees noted that theapplication process,

professional development opportunities, and events

have helped make military-connected staff, students,

Counselor families, colleagues, and community membersmore

visible to one another, organicallystrengthening and

growinglocal support networks.
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At thestudent level, students, families, and staff have cited strengthened social networksas an essential outcome of
the program. Frequent moves can be extremely isolating for children, but Purple Star pr ogramming like transition
clubs fosters opportunities to connect with other students from both military and civilian backgrounds. These peer
networksare essential to helping children feel welcomed andincludedin their school community. Andin thelast

decade, social media and smart phones have made it increasingly

If you walk into a military meeting possible for students to maintain these relationships virtuallyas
and you see somebody else, your they move from school to school: parents often noted that their
first thought..is, “Oh, they're children have begun developing and maintaining networks of

another military kid like me”...There
is so much more of a bridge and a
connection that gets built there
because you walkin there and, as | friendships.
said before, it's your stress reliever
for the day.| cantalk to these
people, and it's not, "How many

friends around the world. Purple Star supports help build the first

connectionsthat blossom into enduring and sustaining

Morebroadly, the designation itselflays the groundwork for

effective practitioner networksamongschoolsin different

ways we are different?" that's communities and even different states. Both locally and regionally,
walking through [your mind]. The the Purple Star award hasalready given schoolsand districtsa
first thing you think is okay, like, banner under which to connect informally, share resources, and

how are we the same? improve collectively. In several states, state, regional, and district

staff have begun using virtual platformsto link designated schools
Student . . . .
with thoseapplying for the program. Theselinks build
connectionsthat continue beyond the application processinto PD
supportsand other programs. These cross-school networking opportunities can be particularlycritical for designees
with less mature programs who may benefit from opportunitiesto collaborate with and learn from more veteran

schools.

Thereis areal opportunity to formalize these emergent networksat the stateand national level and amplify their
impact. Already, founders, advocates, and administrators of state-level programs have developed informal networks,
offering each other advice on the design and implementation oftheinitiative. Thereis fertile groundfor these
leadership-level connectionsto inform abroader, national network of Purple Star schools. The prospect of such a
network is exciting: though schoolsin different states will never offer identical programming, a coll aborative that
helpsbetter align offerings nationally could help operationalize the consistency in transition the Compact seeks to

provide for military-connected families.

[The most important benefit of the Purple Star program is] just the sheer fact that it will connect
people together. So people that are interested in helping military families, families that are
looking for some type of sign that they canget help or that somebody understands what they're
going through, connecting military youths together, connecting buildings with other
buildings...We're just connecting people to each other...And that's how we can give back to those
military families.

Counselor
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Cultivating and Communicating Cultural Competency

Cultivating Competency

While many elements of the program have helped schools
develop greater cultural competency, professional
development for school personnel hasemerged as the biggest
game-changer in thisregard. Training has demonstrably
shifted the way school staff and faculty conceive ofand address
the challenges faced by military-connected children, building
empathyand providing concreteresources to help
accommodate student needs. In particular, stafftnote that
professional development hashelped familiarize more staff
with the Compact and, accordingly, has prompted more
flexibility during the transition and enrollment process. The

impact of increasing the number of staff who are well -

We want the staff and the people to
understand this is really tough..very
unique situation. But then there's also
resources available...It just connects
people and reassures for a small
minority population that we
understand what they are going
through. We have people here to
support you and if we don't have
answers, we will find someone.

Counselor

informed, sensitive to the needs of military students, and willing to go the extramileto support them hasbeen

among the greatest benefits to familiesin Purple Star schools.

Staff seem to be a little more sensitive
to the needs of being a military kid...This

Beyond these coretrainings, other elementsofthe program

contributeto cultivating increased cultural competency in

[student] had moved three times in the
last three years. So his transcript was all

schools. Working with families directly through the point-of-

contactroleor asthe staff sponsor ofaschool transition club

over the place, but we were able to
make it work...l wonder if that would
have been the same response had [staff]
not already been exposed to some of

the challenges that military kids deal
WwWith... made by military students and their families, sparking

has helped staff and faculty build reciprocal relationships with
kids and families that help improve their practice over time.
And ongoing public events and programming help to

continuously foreground the contributions and sacrifices

empathy and understanding.
District Military Liaison

Communicating Competency

The Purple Star program also offers schools the opportunity to demonstrate their cultural fluency to parentsand
families. In many cases, schoolsreported that they have, for years, endeavored to develop and improve programming
and foster an inclusive climate for military-connected students and families. For these and all Purple Star schoolsthe
designation itselfserves as a badge of honor that recognizes that effort and signals to incoming families that they will

be welcomed and well-supported.

Schoolshave taken advantage of many opportunities to publicize their Purple Star status, from posting the award
logo on theschool website and social media channels, to advocating for its inclusion on state -level report cards, to

hanging the award banner publicly and marching with it in local parades. These efforts all help build community
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recognition ofthe program and publicize that the school is

The benefit is bragging rights for military-friendly, an opportunity that is especially beneficial for
schools, bragging rights for the district. non-traditional schools (e.g., privateinstitutions, charter

And when parents go on the website, schools) that have to recruit families.

and they start researching the schools

here...it's good for them to see that As the program scalesnationally, thereis great opportunity to

they have that Purple Star designation. amplify the reach of this recognition and, in so doing, provide

S i families with a helpful guidepost as they select schools. Though

academic performance and extracurricular availability are the

criteria military-connected parents report using most often to
select schools, many parentsnoted that a Purple Star designation would be a factor they would consider, especially for
elementary and middle schools. A common theme was that parents felt it would be a relief to know that a school was

culturally fluent and ready to meet their needs.

Still, overwhelmingly, schoolsand parents reportthat recognition of the Purple Star brand among families remains

low. Further effortsto scale the program to more states and to

publicize the designation will be key to growing awareness. It would be a really big deal [to have
the Purple Star program in my state]
and an easy way for families to
distinguish the schools that are military
friendly. Because you're so
overwhelmed when you move ...You
have to make so many decisions so fast

based on so little information with such
maintain high-quality programming. The most critical actions big consequences that anything to be

schools can take to demonstrate that they are culturallycompetent like a little beacon is a wonderful thing.

Leveraging a Purple Star school’slocal parent networks will also
be critical, asoneof the sources of information cited most often by

parents was local military-spouse clubsand parent groups.

In theseearly yearsof the program, asthe program isstill

establishing its brand, it is critical that Purple Star schools

and worthy oftheaward are to build sincererelationships with

students and families, work diligently to accommodate their needs, Parent
and strive to incorporate family feedback to continuously improve
programming. Though most families who had attend designated schools were quite satisfied with school offerings, in
several cases negative experiences significantly colored parents’perception of the Purple Star program overall. Ifthe

designation is seen as simply “checking abox,” it will lose its value before it meaningfully gets off the ground.

| would choose to be Purple Star because it's a constant reminder to be
motivated, to do more and to think of new ways to serve the military population
and the students...We want to continue to earn it. We feel honored that we have
it. So it keeps us motivated. It keeps us accountable. It keeps us on our toes.

School Registrar
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MEASURABLE IMPACT TO DATE

Itis earlyyet to expect a rigorousstudy on this new program’s efficacy. At this point, therefore, states, districts,and
schoolsare primarily assessing theimpact ofthe Purple Star designation and programming anecdotally. To begin
filling the impact data gap, our team developed and administered surveys to assess the perceived effect of the program

from the perspective of both schoolsand families.

Schools

The resultsin this section are based on 102 responsesto a survey of staff and faculty members at Purple Star -

designated schools from all four focus states.

Findings

Broadl aking, school staff dent rt . :
roacly speaxing, SChool Statl survey respondentstepo Figure 5. How would you rate the impact of the

that the Purple Star designation and related Purple Star program on the school overall?

programming has been beneficial. Seventy-seven percent

of'schoolsreport thatthe program hashada “positive” or

“« .o, . 3 . . V .t‘
very positive” impact on the school overall (see Figure o Neither negative
. . « T nor positive

5), with no schoolsreporting a “negative” or “very R

negative” outcome. Further, 77 percent observe that the
program has specifically helped improve their
relationships with military-connected families, again Positive

with no schoolsreporting anegative impact.

And despite being a very new initiative, a majorityofschoolsalso reportthat Purple Star programming hasalready
had a beneficial social-emotional and academicimpact on students. Fifty-seven percent and 53 percent of schools link
an improvement in their students’social-emotional development (see Figure 6) and academic experience (see Figure
7) to Purple Star programming, withno schoolsreporting a detrimental impact. Though a close to half of
respondentsnoted no change, thisis likely partially attributable to the fact that many schools had Purple Star -

required programming in place before earning the designation.

Figure 6. How would you rate the academic Figure 7. How would you rate the social-
development of military-connected children at emotional development of military-connected
your school now that Purple Star Supports are children at your school now that Purple Star
offered? Supports are offered?

Better/

o Bette
Significantly better etter/

Significantly bette

No change No change
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Families

The following findings are based on two parallel surveys, one aimed at [The Purple Star program] has made this
parentsand theother at students. The parent survey was completed move the smoothest one yet. We had
by 59 parents, 22 of whom had children who attended a Purple Star to move 2 times in 12 months and she

attended 3 different schools at one
point. Having a school that understands
this unique life makes it that much
easier on the family unit as a whole.

school. Notably, ofthe Purple Star subgroup, Virginia parents make
up over half of respondents. The student survey was completed by 28
students, 26 of whom had attendeda Purple Star school. Again, survey
responses are skewed towards one state, with a majority of student

respondentsreporting from North Carolina. Parent

The resultsofboth surveys offer a compelling window intothe
perceivedimpact of the program. Given therelatively small sample size of the parent and student surveys, however,

resultsshould be interpreted and generalized with caution.

Findings
Broadly speaking, amajority of families reported having better experiences at Purple Star schoolsthan at non-
designated institutions. Fifty-seven percent of parentsand 50 percent of students noted that their experienceat a
designated school had been better than their experiencesat non-designated institutions. Thisresult is particularly
notablein light ofthe fact that many families werereporting on Purple Star schools that they had only attended
remotely dueto COVID-19 restrictions.
Parentsalso reported that Purple Star programming Figure 8. How would you rate your child’s social-
had a positive social-emotional impact on their emotional experience at their school?
children. Of particular interest isthe notable

difference between parents whose children had

attended a Purple Star school and those who had not:

77 percent of parentsin Purple Star schools were

satisfied with their children’s social-emotional

experience, compared to just 54 percent oftheir peers

in non-designated schools (see Figure 8). Thisresult

is echoed in thestudent data: 61 percent of students 9%

14%

reported that they felt welcomed when they first 579,
19% °

started attending their Purple Star school. These
Unsatisfactory/  Neither Satisfactory  Satisfactory/

resultssuggest that designated schoolsare offering ) X )
Very Unsatisfactory Nor Unsatisfactory Very Satisfactory

strong social-emotional support.
B ruplestar [ Non-Purple Star
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Figure 9. How would you rate your child’s academic
experience at their school?

T7%
70%
14%
8%
Unsatisfactory/  Neither Satisfactory  Satisfactory/

Very Unsatisfactory Nor Unsatisfactory Very Satisfactory

B ruplestar [ Non-Purple Star

Onthe other hand, parentsreported relatively similar
levels of satisfaction with their children’s academic
experiences at designated and non-designated schools,
with 77 percent of Purple Star and 70 percent of non-
Purple Star parentsreporting positive experiences (see
Figure9). Though theseresultsare generally good
news for the academic experiences of military-
connected students, the results suggest that Purple
Star programming hasa greater social-emotional
impact than it does academic. This is not unexpected,
given the strong focus of the program on social-
emotional support,but suggeststhat an academic
component —like that of Georgia’s Purple Star
equivalent, the Military Flagship Schoolsprogram —
could help further differentiate Purple Star schools

from their non-designated counterparts.
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RECOMMENDATIONS

From scratch and with limited resources, the four statesin our sample developed innovative accreditation programs

that have quickly spurred benefits for districts, schools,and the military -connected students and families they serve.
As these programs mature and similar initiatives proliferate nationally, this study offers an opportunity to engage in
formativereflection with an eye toward improvement for these four focus programs as well as those developing in
other states. The following summarize the recommendations alluded to throughout thisreport, capturing some of

the learnings and insights from the first several years of Purple Star implementation.

Recommendations For States or Other Designation-Granting Agencies

o Build recognition of the Purple Star brand: The Purple Star programisstill quite young, and state-level
implementation efforts thus far have coalesced around honing the application process and publicizing the
program to prospective districts and schools. With programs now firmly in place, an importantnext step
will be increasing brand visibility with military-connected families. In the longer term, the expansion of the
Purple Star programto additional states will organically support this effort, but moreimmediately, states
shouldleverage existing networks (e.g., spouse clubs, online communities) to advertise program benefits.
Further, acknowledging designated schools in school report cards, directories, universal enrollmentp ortals

and other school-search tools families commonly use will support increased awareness.

e Ensure that designees enact program components with reasonable fidelity: Though most families
reported having positive experiences at Purple Star schools, it is clear that negative incidents at designated
institutions —as with any program — can strongly affect perceptions of the program on the whole.
Rigorously assessing both new and renewal applicants to ensure fidelity to required programmatic

components will be critical to developing and maintaining a positive reputation for the Purple Star brand.

e Provide models for core components: States should provide exemplar application materials (e.g., links to
webpages, example PD agendas and materials, etc.) on the application portal. These models both clarify

expectationsaround program componentsand inspire improvements in programming.

e Provide feedback to applicant schools that miss the mark: A key benefit of Purple Star programsis
their potential to support improvements at schoolsand districts that may not already have robust
programming in place. Some focus states have elected to offer feedback to unsuccessful applicants,such that
thoseschoolscan make improvements and reapply with more success the following year. For borderline
applications, states might also consider providing prompt feedback and allowing resubmission within the

same granting period so the school doesnot miss out on being designated for that year.

e Develop measurement systems to evaluate Purple Starimpact: Currently, most states assess the
impact oftheir programsanecdotally. To better understand, improve, and amplify theimpact of programs,
states should articulate explicit measures of success and develop systems to collect and analyze data on
progresstoward those goals. For example, states might consider making a standard yearly survey for staff and
military-connected students and familiesa requirement of continued designation. [t is critical that such

systems be feasible to implement with state resources and bandwidth: a system is only useful if it is used.
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e Invite district-level applications: District-level coordination of school applications can help streamline
the application process, entice more schools to seek designation, and align supportsacross the district.
Allowing and providing incentives for district-driven applications —like simplified application processes,
extended application periods, and specialized district-level awards —would help extend the reach and impact

of theprogram.

e Encourage non-traditional schools to apply: Purple Star recognition provides a particular benefit to
specialized schools seeking to attract families, as the PS stamp of approval and inclusion in lists of
recommended schoolshelpspublicize and validate these institutions. States should allow and encourage

private, parochial, vocational, and charter schools to seek designation.

e Leverage the program to establish formal practitioner networks: Purple Star programs naturally lay
the groundwork for formalized practitioner networks that can help proliferate effective practicesand
learnings. States can easily capitalize on this opportunity by linking applicants to straightforward vir tual
networking tools (e.g., listservs, Slack channels, Facebook groups) and incentivizing their use. Further,
facilitating semi-annual virtual Purple Star networking convenings from the statelevel could invite further

innovation and collaboration, while providing a venue for responsive adaptation to unpredictable emergent

challenges, like those raised by the COVID-19 pandemic.

States that are newly initiating programming might also consider the following additional recommendations.

e Draw on existing expertise: When establishing anew Purple Star program, draw on the expertise of both
program leadsin other states and program sponsorslike MCEC. State-level interviewees consistently
emphasized the value of connecting with and learning from their peersin other statesas they developed their

programs. Similarly, MCEC offersa suite of resources and personalized support for states, districts, or other

entities considering initiating programs.

e Engage stakeholders: To ensurethat the designation processand program components are feasible for
schoolsand districtsand aligned with the priorities o fstudents and families, states should frequently consult
with stakeholders during the program design phase. For example, states would benefit from working closely
with district- and school-level staffto determine the optimal application platformand submission dates.
Similarly, states should connect with parentsto help hone programmatic requirements and ensure that they

are relevant and helpful.

e Weight the benefits of “certifying” versus “awarding” schools: Whileall four statesin our sample
have treated the Purple Star as a certification — granting the designation to any schools that fulfill program
criteria— thereare other waysto conceptualize the program. Georgia’s Military Flagship Program hasopted
to treat the designation as an award, assessing applicationsagainst arubric and granting thehonor to only
the top scoring schools. Both approaches have advantages and limitations, and states should determine which

approach may be most appropriate for their local context.

o Certificationopensthe opportunity for more schools to participate and improve their offerings,
touching thelives of more children and families. But this approach also allows for greater variation
in thestrength of programming across schools, which may affect family perceptions ofthe quality of

the program overall. Logistically,a certification processisalso likely to requirean increasingly
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greater commitmentoftimeand manpower from the state granting agency as the program matures,

gains popularity, and sees an increase in the total volume offirst-time and re-designation applicants.

o Treating the designation as an award allows the state to set an even higher bar for what a military-
friendly school shouldlooklike, and may require fewer state resourcesto administer than
certification. On the other hand, an award-based designation may discourage schools with less
robust programming from considering participating in the application process, preventing the

exciting expansion of Purple Star supportsto alarger cohort ofschools.

Recommendations For Schools and Districts

o Establish collaborative Purple Star working groups: Purple Star programming is most effective when a
broadand diverse coalition of staff actorsare mobilized behind it. Many interviewees recommended forming

a team to complete the designation application, plan and enact programming and events, and publicize the

initiative to families, staff, and faculty.

e Designate both district- and school-level points-of-contact: Interviewees frequently highlighted the
benefits of designating military-specific points-of-contact at both the school- and district-levels. Distributing
responsibility can ease the burden on staff members and ensure that all military familiesare receiving the
timeand attention they deserve. More specifically, the district-level staff person isa huge value add for
incoming families with children of different ages by providing an initial, central touchpoint to help navigate
the research and enrollment processes at various schoolsin thedistrict. Finally, having several

representatives can help mitigate any gaps in service due to staff turnover.

e Trainall staff, regardless of state-level requirements: All school staffand faculty should regularly
participatein professional development that increases awareness of the unique needs of military-connected
students and families. Interviewees particularly noted theimportance of annual training that is differentiated

for administrators and teachersand tailored to the unique military po pulation at the school.

e Implement student-led transition programs: Though many states do not require student-led transition
programsto earn the designation, students, parents, and staff noted how critical such initiatives were to
fostering a welcoming environment for new students, military and civilian alike. Establishing programming
requiresa significant initial investment from staff but has an outsized impact on children. And allowing
student voices to guide the design and execution ofthe club can hel p build student leadership skills while

ensuring that programming maintains relevance.

e Involve students and families in program development: Thoseactors closest to problemsare often
best preparedto address them. As such, military-connected students and families are well-positioned to
provide valuable context as schools develop and improve supports, especially when schools “don’t know what
they don’t know.” Establishing routines to regularlycollect, analyze, and responsively adapt programming in

response to feedback not only enhances school offeringsbut also makes families feel heardand valued.

e Compensate or reduce other workload for staff taking on additional responsibility: Much Purple

Star programming —and especially the POC requirement — can be time and energy intensive for already
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overburdened staff. Providing compensation or otherwise reducing workload for those taking on these tasks

can help ensure that staff are able to fulfill their responsibilities.

e Include other highly mobile populations in programming: Military-connected students are often just
one ofmany highly mobile populationsin school communities. To make the best use of often limited
resources, schoolsshould consider how Purple Star supports might be designed or adapted to be inclusive of
other highly mobile populations. For example, some schoolsin our sample have extended professional
development opportunities such that they cover the overlapping and differentiated needs of other mobile
populations. Interviewed staffalso highlighted the opportunity to open student transition clubs to all

incoming students.

e Honor all identities: Being military-connected isjust one of many identities that students bring to schools.
Our data suggest that race, national origin, home language, and religious affiliation can significantly affect
military-connected families’ experiencesin a new community. Racism and other forms of discrimination
compound the challenges of mobility and make it difficult for families to ever feel truly at home, even when a
schoolisexceptionally military-friendly. Schools must work to confront and root out all forms of prejudice if

they are to ensure that all military-connected students and families are treated with dignity and respect.

CLOSING

Our investigation into the Purple Star program found a well -designed, galvanizing effort that has already reaped
benefits for students, families, schools, districts, and communities. The five recommended pillars of the program
coalesce to empower stakeholders through the centralization of resources, development of networks, and cultivation
and communication of cultural competency. By addressing common issues in communication during transition,
creating social-emotional safety nets for students, and generally raising awareness of the unique challenges of the
highly mobile military lifestyle, the Purple Star School Designation Program providesaroadmap to building a more

inclusive educational landscape for military-connected students.
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